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regarded as an adult in

ts were imposed on him. The teacher was
ver and the taught was the passive knowle
s the passive recipient of knowledge.
- the teaching-learning situation. He had
‘_ . educational process. . Discipline was rigid
It was imposed on the child by the external authorit
situation has completely changed. Modern education

~centr . Education is impossible without the child just as
not think of Hamlet without the prince of Denmark. Now
is honoured. His native interests, aptitudes and abilities
dered most. He is the pivot round which the entire e
system revolves. The present century is the century of
Paido-centricism is the outstanding feature of modern
But it is not the product. of the present €ra. Many ed

aﬂdthmkers in the past laid emphasis on the child.




entric education the child oee. +
the child the entire educationa] p,
nates the educational world, His';
od. His interests, aptitudes and abiliies gy o
cational system. ucational activitieg s,
;d the nature of ey ohild.” Tt isug 13:1;:: |
"aim of modern education 1 the full-fledged develop
Soiduality of the child in and through society. |
"2_; ’The spirit of ﬁ.'ee_dom.is the most outstanding char,
g Vi pattern of education. F .reedom is the essence of
centricism. In child-centric education the child learns aceppe
% his free will. The child-centric education allows the chijg
develop freely. Artificial restrictions hamper the spontanegys
free growth of the child. Hence these should be removed and

i child should be given freedom in every phase of educational groy
'; Let the child learn actively according to the laws of his own naf
. without any imposition from outside.

: 3( Discipline in child-centric education is free discipline. It
. not impesed on the child by an external authority. It develops
j within. It js internal rather than external. It is wilful submission
i to the rul&s;j:It is inner-consciousness of the value of law. Thish
and inner discipline is just the same as self-control. The acth
based self-discipline can only be attained in an atmosphere of freedom:

4| Child-centric education is characterised by educatot
thrpqg activity. The method of teaching the child is creaﬂv.cse!s
acavity. The creative urge of the child should find expresion
1 some form of work. In child-centric education the child sho
rtg?am a passive reglpient of knowledge but active partlclpaa;h
i In dlmeacli‘nmg pmccssbiReal education takes place thf‘})ug}.‘ T
T ~eentric education work is education and education B e
i théaP:egult Vvarious activity-based methods have dcvelppefih Z‘;e

- =roject Method, the Laboratory Method, the BasiC 5

3 \ he part
& chggnwetc. In the traditional education activity O th;s kno
i 18 Dot recognised, The traditional education W

ledge-based and the f knowleds®

child was a passive receiver 0




“shoul P
i gh the
»:g%‘h’ifldacentric education is also expgﬂ‘éme c BT
oy TR ; ~centred,
gather experiences from the gsoc r s AT Rl
gf - The school should be org 1ety with the help af

. [ ; anised as a socj
wWOPS in and through society. Socialisation oi‘ofﬁit%hﬂ?;

O of the aims of Iqoderr} education./ Throuch d; _
?&e society the child will be socialised. el experiences
7. The child-centric education is characterised b

b . : - th .
tion of e of psychology in the different fields of equ Mg 147

: _ cational pra
tices—the method, the curriculum and the discipline etc, gt

.81 In child-centric education the totql development of th ild -
s b;ﬁ emphasised. This total development includes ;h;s};t:l:l
development, mental development and moral development. * For
this all round development along with clurricular programmes co-

. curricular activities have been introduced. | In the traditional educa-
2 tion emphasis was laid only on the intellectual development of the
w child. This was a narrow view of education. Rousseay discarded

M this narrow concept of education and declared : “Education is the
* birthright of the child”. :
g 9.< The curriculum of child-centric education is no longer purely
% bookish’~abstract and academic. The child’s spontaneous self-

expressive activities and varied life-experiences have become the
kernel of the content of education.) The curriculum of child-centric
education is broad-based and divérsified.

10.{ The methods of child-centric education are psychological.
: e chilY is no longer a passive listener in the classroom, bu_t an a(:_tiv.e
3 participant in the learning process. The r_nodern method is not limi-
® ted to the acquisition of bookish information through memory work.
B But it is acquisition of experiences through self-activity. : Pla):h A
@ SPontaneous self-activity. So the play-way 1s the general me
; of the child-centric education. ‘ : i e
wi \1.( The changed character of the school is an 1mpor

%

St j hool is not a know-
teristic o ild-centric education. A modern sc

ge-shop for producing scholars.')l _Itl_ kis a?xootm etl:g ¢ 1?5&252;?.
pris.on'hOuse to the learner. The schodl is like arn

Fg the child’s social hahuat. of the teacher is an important

12, anged role ion between the teacher
feat_ur?: of I;ﬁgg’cetnhtiiccgducation. The relation t in the child-centric

gl'eat c.xten. . li L] 3 3 d L%

and the taught has improved t© 2 vcr}ér a strict disciplinarian and a

edu::lation, gThc teac}xe:oll: i:“:h:;nogf a friend, philosopher and guide.
ard task-master. His '

» helps him when he
The child learns by self-effors ,

e




mm se qualmes and powers should never be mterfered with
Biological Naturalism also contends that child has got natural
ywments which seek natural development and expression, which
is possible only in a child-centric education.
- Pragmatism as upheld by John Dewey also justifies child-centred
~ education as according to Pragmatism nothing is constant and eternal.
Life-experiences as gathered by an individual child will teach him so
many lessons. So readymade information poured into the brain will
turn into futility. A child will learn as long as he will live. Learning
will take place through the reconstruction of experiences in
accordance with the basic capacity, aptitude, need and interest of the
learner.
~ Psychology extends its fullest support to child-centricism in
education. A child is different in every respect from another and one
uniform educational system cannot be imposed upon him. The
psychological nature, that is the instincts, emotions, urges, aptitude,
capacity, interest, inclination cannot be negated. All these are the raw




nother in respect of his function of brain, spinal cord, sensory-motor
yes, secretion of endocrine glands and so on and so forth. These
affect mental development. So education should be patternised after
one’s peculiar physical condition. Child’s unique psycho-physical
nature as the focus of education, therefore, is to be justified.
Sociology, the study of society, fully advocates child-centricism
in education as education is a social process and this process aims at
ensuring one’s successful adjustment with society and his
contribution to the store house of culture. This adaptation to socio-
cultural environment comes as a process of self-learning and self-
adjustment through reconstruction of experiences which is purely
subjective. So for the progress and enrichment of society individual
enlightenment is essential. Percy Nunn wisely remarked, ‘‘Nothing
good enters inter into the human world except in and through the free
activities of individual men and women.”” Thus we see that child-
centricism is significant from various standpoints.

The question which may be raised here is : Is child-centricism
practised in actual situation? In developed countries where univer-
salisation of primary education is no problem this is to some extent
in force, but in the developing countries like ours, child is still
_burdened with books, pressed under home work and he finds no
scope for self-expression. Curriculum is dry, method 1s
unpsychological, teachers are not at all missioned and school far
from being a place of joy for them is a place of horror and dreadful
experiences. They enter schools with tears and try to make adjustment
~ with the new situation, which in many cases is impossible and so the

l-adjustment problem among young people is on increase.
owever, let us pray for the better future with better cfops as we are
head to enter the precincts of the 21st Century.
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; 'jusﬁnes chnd-centrleism in educatibn as educa on
both mind and body in action as they run parallel.
hysiologically viewed an individual is different absolutely from
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